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Abstract: Critical skills such as identifying and appreciating issues that confront 
firms that engage in international business and the ability to undertake creative 
decision making are considered fundamental in the study of International Business.. 
It is argued that embedding audio-visual case studies within the curriculum could 
be a powerful strategy in developing such skills.  Due to a dearth in the availability 
of Australian case studies in this area, it is difficult to use such resources within the 
discipline. The paper outlines the process of developing and implementing the 
audio-visual case studies.  Further, the role of assessments in the implementation 
process is discussed.  An example of an audio-visual case study is presented, and 
some preliminary student feedback on their learning experience using these case 
studies is outlined and discussed.   
 
1.  INTRODUCTION 
There is a growing expectation from governments; 
employer groups and the society that University 
graduates be work ready.  As a result, Universities 
are increasingly focussed on graduate attributes. 
Current research suggests that employers in the 
globalised market place require business graduates 
who possess a range of skills, knowledge and 
attributes. Generic graduate attributes’ in Australia, 
broadly speaking, have generally come to be accepted 
as “being the skills, knowledge and abilities of 
University graduates, beyond disciplinary content 
knowledge, which are applicable in a range of 
contexts and are acquired as a result of completing 
any undergraduate degree”.  They are qualities that 
also prepare graduates as agents of social good in an 
unknown future” [1]. 
 
There is an overwhelming consensus that in addition 
to a sound and comprehensive disciplinary 
knowledge base developed while at University; 
students need to develop a broad range of graduate 
skills that will help them to operate effectively as 
professionals in their careers.  Academics typically 
focus on graduate attributes that are appropriate to 
their professional area.  These include; general 
scholarship, research and problem-solving, written 
and oral communication, intellectual capability (e.g. 
critical thinking and personal attributes [17]. For 
Educators in the International Business (IB) 
discipline there is a need to develop skills in students 
to understand the complex business environments [2]. 
Specifically, critical skills such as, identifying and 
appreciating issues that confront firms that engages in 
international business and the ability to undertake 
creative decision making are considered fundamental 
to the discipline.  This issue is exacerbated by the fact 
that majority of our students entering University are 
traditional students with little work and life 
experience.  
 
1.2  Skill Development 
Developing key skills such as identifying and 
appreciating issues and the ability to undertake 
creative decision making are considered pivotal not 
just to the IB discipline but generally across a number 
of courses at Universities.  While this is a laudable 
goal; in large classes with hundreds of undergraduate 
students, heterogenous student body, implementing, 
not to mention measuring the success of actions taken 
to enhance critical and creative thinking can be 
challenging. Unfortunately, the norm in large classes 
is to focus on surface learning due limited resources 
resulting in an over reliance on activities such as 
multiple choice questions (MCQs).  While the 
implementation of such activities is tempting based 
on ease of implementation and cost effectiveness; 
unfortunately, several undesirable activities can be 
promoted.  Some of these include encouraging 
‘dumbing down’ of instruction and a focus on drill 
and practice limiting desirable learning outcomes 
such as critical thinking, problem-solving and 
integration of theory and practice [9].  
 
  
At many universities “real world” focused learning 
and teaching is seen as virtuous. In this environment 
experiential and problem-based learning is highly 
valued.  A number of initiatives such as work 
integrated learning, work placements, cooperative 
education programs and practicum are useful ways of 
developing work-related skills; however, they are 
typical capstone experiences and students would be 
familiar with these only towards the end of their 
studies. [23] explains “ real learning cannot be spoon-
fed, one skill at a time… to become adept at thinking 
and reasoning, students need practice in solving real 
problems and comprehending complex tasks”.    
 
Therefore, it is widely recognised that the 
development of generic skills is dependent on 
learning settings that focus on process and student 
centred activities rather than the subject content in 
isolation [5],[20],[11],[6]. Laurillard [16] argues a 
number of factors are necessary in order to develop 
generic skills.  Specifically, activities (such as 
dialogue, feedback, reflection and task oriented 
activities) are included and contextualised to the 
given learning environment [16].  Therefore, in the 
early years of the undergraduate curriculum, there 
should be a focus on explicit development of skills 
within the curriculum in a systematic manner [21].  
This involves methodically using teaching and 
learning interventions such that students 
meaningfully engage and in the process develop the 
required skills.   
2.  THE PROJECT 
This project aims to develop these principles through 
the development and implementation of audio- visual 
(AV) case studies.  Specifically, AV case studies on 
Australian Small and Medium Enterprises (SME’s) 
were developed and embedded within the IB 
curriculum.  Case studies are one form of experiential 
learning, having been used widely in business 
education due to their ability to link real world 
situations with theories.  However, the disadvantage 
of the traditional written cases has been the second-
hand reporting of events [7].  This limitation can be 
overcome by giving first-hand experience from the 
business leaders in an AV format.  In addition, in this 
globalised environment, education for business 
professionals focus on learners playing an active role 
in the knowledge acquisition process [24]. Therefore, 
the introduction of this authentic assessment task of 
analysing AV case studies may have a positive 
impact on student learning by: 
• Emphasizing learning over teaching 
• Engaging students as active participants in the 
learning process 
• Being student-centered rather than teacher-
centered 
• Promoting the development of students’ higher 
order thinking skills 
• Being meaningful and/or of interest to students 
• Being practiced and used [18],[10] 
 
Hence, it is argued that using AV case studies as a 
teaching and learning intervention will promote a 
high degree of learner activity and meta-cognitive 
awareness leading to developing critical skills such as 
the ability to identify and appreciate IB issues and 
undertaking creative decision making . 
 
Unfortunately, “off the shelf” AV case studies 
sometimes do not align with unit goals and 
objectives. As highlighted by Biggs [5] it is 
imperative to ensure alignment between objectives, 
teaching and learning activities and the assessment 
tasks. In addition, case questions are rarely 
formulated to encompass or capture Bloom’s higher 
order cognitive domains (see [23]).   Further, there is 
a dearth of teaching and learning resources for 
educators within Australian Universities.  Most 
textbooks used in IB teaching with pedagogically 
enhanced features such as case studies are published 
in the United States.  Within Australia, the leading IB 
textbooks used by universities have very limited 
Australian content.  This results in a limited coverage 
of some issues specific to Australian firms.  For 
example, most books, as well as the supporting AV 
material focus on international experiences of large 
multinationals drawn from the United States, Europe 
and Japan. In contrast, as highlighted earlier the 
majority of Australian companies tend to be small to 
medium sized enterprises (SMEs) operating in a 
small domestic market.  Further, this limitation was 
also identified by the DEST funded report Australian 
Business Education Study: Enhancing the quality of 
Australian business education (2002, xxix), 
Recommendation 10: 
“Develop course content and support 
materials to be more relevant to the 
Australian context but also global in 
perspective”. Specifically, “development 
of case study material for business 
education that recognises our 
international markets and the Australian 
context”. 
 
Hence, there is a growing need to develop 
appropriate case study material to support IB students 
within Australian institutions.  Fortunately, at a 
number of Australian Universities the production of 
AV material is undertaken at a nominal charge; 
therefore, custom made AV case studies can be 
produced.   
 
Based on our discussion above the key research 
question is as follows. 
Can the introduction of an authentic experiential 
learning task of analysing AV case studies 
transform an IB subject into a more conducive, 
deep learning environment where: 
  
• The students enjoy the AV cases. 
• The AV cases added credibility to recurrent 
themes such as the need to tap into niche 
markets for Australian SMEs 
• Enhanced learning by being student-
centered rather than being teacher-centered 
[18],[10] 
• Provide variety and encourage students to 
think creatively in formulating solutions to 
complex international business 
environments and competitive pressures 
faced by Australian companies.  
 
2.1  Case study implementation  
The case studies were developed and embedded 
within the curriculum.  Students viewed the AV cases 
in during their lectures and subsequently prepared 
essays in response to the questions that were posed 
after each case study.   These essays were then 
discussed in the workshop exercises with the tutor 
and other students.   
 
2.2 Case study development: What do 
students want? 
We actively solicited feedback from students, 
including focus groups. Students were very keen on 
AV material to link the theory with practice; however 
they required high quality production values. Using a 
focus group we sought feedback on the first 
production. According to one student it was 
“BORING. If you played this in a lecture, I would 
have walked out”. With the assistance and funding 
from Austrade a production featuring the Queensland 
Company Sirromet wines was undertaken. Again 
feedback was sought from students. Terrific! Vast 
improvements …, not only in structure but also use of 
visuals. 
 
In order to ensure that the cases encourage students to 
think creatively in formulating solutions to complex 
international business environments and competitive 
pressures faced by Australian SMEs care was taken 
to ensure alignment with course goals and objectives 
[5]. 
 
Table 1: An example- Lazybones, an ethical business 
This video and the associated material highlights a successful export business based in Byron Bay. The interview 
with the CEO of the company ‘Lazybones’ – Tracey Hocking explores contemporary issues such as: 
• Competitive pressures faced by small manufacturing businesses from low cost producers based in countries 
such as China 
• Overcoming these competitive pressures to become globally competitive 
• Key success factors 
• Issues involved in expanding overseas 
• Undertaking business in an ethical manner 
 
Number of questions was carefully crafted to capture higher order thinking by using Bloom’s taxonomy of 
educational objectives. For example the following question is formulated to cover ‘evaluation’ and ‘syntheses. 
Question 
In relation to ‘Lazybones’ 
Appraise the factors that contributed to the shifting of manufacturing overseas. 
Assess the mode of entry used to enter Bali.  
3.  METHODOLOGY 
In this exploratory study, in order to determine if the 
desired improvements to the learning and teaching 
environment were achieved by the introduction of the 
AV case studies, a questionnaire was developed after 
undertaking item analysis of the existing literature to 
ensure construct validity (see [19],[8]) to gauge 
students’ perceptions of benefits of using AV case 
studies. Analysis was undertaken using SPSS to 
gauge student mean ratings (> 3 will indicate a 
positive outcome). In addition, unsolicited feedback 
based on student evaluations was used to ensure some 
triangulation. This approach is advantages in terms of 
providing greater depth of understanding [14].  
 
3.1  The subject 
There were approximately 2000 students who enrol 
in this subject every year and the majority of 
students’ enrolled were traditional school leaver 
students with limited work and life experience.  
Approximately 30% of the students are international 
students’.  Teaching within this subject comprised of 
3-hours of formal tuition scheduled for each week of 
the semester consisting of one 2 hour lecture, and one 
1 hour workshop groups operated with 20 -25 
students in each group.  The students attend the 
lecture one week with that material forming the bases 
of the workshop activity in the following week.  This 
subject was delivered over a thirteen week period 
with thirteen lectures and twelve workshops.  The 
workshops commenced in week two of the semester.   
 
For this pilot study, it was decide to limit the 
respondents to half the students based in one of the 
smaller campuses (N=80) While this decreased the 
number of potential respondents, it was advantages in 
providing some experimental control by having a 
relatively homogeneous group  consisting of 
domestic students with lower entry marks. 
  
4. FINDINGS AND DISCUSSION 
In total 36 valid questionnaires were received, a 
response rate of (approximately) 45%. The 
respondents consisted of an even number of males 
and females. There were no Indigenous or 
International students in the sample. In terms of age, 
the youngest was 18 years old and the eldest was 54 
with an average age of the respondents being 24. In 
terms of employment, 19 students or 52.8% of the 
students were employed full time. Eighty per cent of 
the students were enrolled to take a major other than 
international business. 
 
4.1 Was the introduction of AV case studies 
successful in achieving enhanced learning and 
teaching? 
Feedback from students both formal and informal 
would tend to suggest that the introduction of AV 
case studies had a positive impact on student’s 
learning. 
“Creates a better understanding and good to see 
examples.” 
“Helped to provide an illustration between theoretical 
principles and practical workings of international 
business.” 
 
The respondents to the survey were requested to 
indicate their opinion on and perceptions of the 
benefits of using AV case studies within the subject. 
In Table 2 these items are listed in the order of 
percentage of students agreeing or strongly agreeing 
with the statements. Eighty six per cent of the 
students claimed the AV cases improved their 
understanding of how successful firms operate in the 
global environment a key focus of the subject. 
 
Table 2: Respondents agreeing or strongly agreeing with the statements 
 % 
Improved my understanding of how successful firms operate in a global environment 86 
Made learning more effective by having first hand “face-to-face” reporting of examples of, real world 
business challenges 
82 
Made learning interesting 81 
Enhanced my overall learning in this subject. 80 
Made learning easier by illustrating the link between theory and practice 79 
Helped me to develop a better understanding of international business issues 79 
Made learning more efficient by reinforcing my understanding of the concepts and issues covered in the 
lecture. 
76 
Help me gain ‘real world’ perspective into how Australian firms operate in the global environment 72 
Helped to improve my attention span during the lectures. 71 
Helped me to understand the challenges faced by Australian small to medium sized enterprises 68 
Encouraged me to think more deeply about a topic than just trying to remember what was said about the 
topic. 
62 
Made learning fun 56 
Improved my ability to formulate solutions to problems I have not previously encountered. 53 
Improved my problem solving skills by highlighting innovative solutions to real world business problems. 50 
Encouraged me to want to learn more about the topic. 47 
 
The results also substantiate the advantage of AV 
cases over the traditional written cases by enabling 
“first hand reporting of real world business 
challenges”, 82 per cent of respondents attested to 
this fact, It was note worthy that 62 per cent claimed 
the AV cases helped them to “think more deeply 
about a topic than just trying to remember what was 
said about the topic” – developed critical thinking. 
Forty four per cent of students were encouraged to 
learn more about the topic. This is a very pleasing 
result, given only 20 per cent of the students were 
planning on majoring in international business. 
 
For the open ended question, “are there any other 
comments you wish to make regarding the use of AV 
cases?”, surprisingly there were no negative 
comments. In fact some students were keen on seeing 
greater use of AV cases within the subject: 
“Electronic business – maybe some more case 
studies”; “Great idea. I personally think they should 
  
be used more often.” and “More should be used to get 
a clearer idea on current global business.” 
 
There was also strong anecdotal evidence as well as 
unsolicited feedback to suggest that a multitude of 
positive outcomes have been achieved.   For example, 
in the end of semester subject evaluations students 
provided the following feedback about the AV case 
studies;  
 
Table 3: Unsolicited feedback 
Student A - “I find the case studies shown in the lecture helpful as it helps me better understand the subject 
material.”  
Student B - “the video cases are very interesting and easy to follow.” 
Student C - “the case studies are great. We should have them for all subjects.” 
Student D - “as a mature age students with a number of years of work experience, I find the audio-visual case 
studies are more useful in applying theoretical aspects of the course as I can relate to these more easily .” 
Student E - “The audio-visual case studies were much more interesting and I found that I had more motivation to 
learn.  I could also apply my experiences to the discussion questions that followed these case studies.” 
5.  CONCLUSIONS AND REFLECTIONS 
Since the introduction of the AV case studies, a 
number of observations regarding the general 
behaviour and performance of students enrolled in 
this subject have been made. For example, the 
attendance in lectures has increased, the grade point 
average has increased significantly (previously from 
a pass level to a credit level) and the failure rate has 
decreased.  The academic staffs involved in teaching 
this subject have reported increased student 
participation in class discussions with the 
introduction of the AV case studies. However, as this 
information is anecdotal, it is not possible to attribute 
the observed changes to the implementation of the 
AV case studies.   
 
In order to verify these findings, further research will 
be conducted.  This will include a qualitative 
investigation of areas such as;  
• the suitability/ difficulty of the AV content.  
• the skills which have been learned. 
• the relevance of the skills that have been 
learned 
• the usefulness of the discussion questions. 
• aspects which are  lacking in  the AV case 
study. 
• as the general appearance and the functional 
elements (eg sub-title) of the program.  
 
There is evidence to show that teaching intervention 
was a success both in terms of achieving better 
learning outcomes for students, and our own 
developments as teachers. In formulating the teaching 
intervention discussed in this paper we considered 
students as partners in the learning process. The 
feedback from students both solicited and unsolicited 
attests to the success of the teaching intervention in: 
• Engaging students as active participants in 
the learning process 
• Promoting the development of students’ 
higher order thinking skills 
• Being meaningful and/or interesting to 
students [18], [10] 
• Improved the understanding of how 
successful firms operate in the global 
environment 
• Better linking the theory with practise.  
 
Given the small sample size and the homogeneous 
nature of the respondents of this study, limits the 
generalisibility of these findings. 
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